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Abstrak

Penelitian ini bertujuan mengembangkan model pembelajaran manasik haji berbasis nilai-nilai
pendidikan Islam dalam kurikulum MAS Al Washliyah 49 Pasar Lembu, Kabupaten Asahan.
Penelitian ini menggunakan pendekatan kualitatift dengan desain fenomenologi untuk
mengeksplorasi pengalaman hidup guru dan peserta didik dalam pembelajaran manasik haji. Data
dikumpulkan melalui observasi partisipatif, wawancara mendalam semi-terstruktur, dan
dokumentasi yang melibatkan guru Fikih, peserta didik, kepala madrasah, serta pengelola bidang
kurikulum. Data dianalisis menggunakan model interaktif Miles dan Huberman, yang diperkuat
dengan triangulasi sumber, triangulasi teknik, dan member check. Hasil penelitian menunjukkan
adanya kesenjangan antara penguasaan prosedural peserta didik terhadap tata cara ibadah haji dan
internalisasi nilai-nilai pendidikan Islam yang terkandung di dalamnya. Penelitian mengidentifikasi
delapan nilai yang dapat diintegrasikan dalam pembelajaran manasik haji, yaitu tauhid, keikhlasan,
kesabaran, kedisiplinan, ketaatan, persamaan derajat, ukhuwah Islamiyah, dan tanggung jawab
sosial. Berdasarkan temuan tersebut, dirumuskan model pembelajaran kontekstual melalui enam
tahapan, yaitu Orientasi Nilai, Persiapan Simulasi, Pelaksanaan Simulasi, Refleksi Individual,
Refleksi Bersama, serta Internalisasi dan Komitmen Nilai. Model ini mengintegrasikan pengalaman
langsung, pembentukan nilai secara sistematis, refleksi, fasilitasi guru, dan konteks kelembagaan Al
Jam'iyatul Washliyah sebagai kerangka penguatan pendidikan ibadah Islam yang bermakna.

Kata Kunci: Manasik Haji, Nilai-Nilai Pendidikan Islam, Model Pembelajaran

Abstract
This study aims to develop a Hajj ritual learning model based on Islamic educational values within
the curriculum of MAS Al Washliyah 49 Pasar Lembu, Asahan Regency. The study employed a
qualitative approach with a phenomenological design to explore the lived experiences of teachers
and students in Hajj ritual learning. Data were collected through participatory observation, semi-
structured in-depth interviews, and documentation involving Figh teachers, students, the head of
the madrasah, and curriculum administrators. Data were analyzed using the interactive model of
Miles and Huberman, supported by source and technique triangulation and member checking. The
findings reveal a gap between students’ procedural mastery of Hajj rituals and their internalization
of the Islamic values underlying worship. The study identified eight values that can be integrated
into Hajj learning: tawhid, sincerity, patience, discipline, obedience, equality, Islamic brotherhood,
and social responsibility. Based on these findings, a contextual learning model was formulated
through six stages: Value Orientation, Simulation Preparation, Simulation Implementation,
Individual Reflection, Collective Reflection, and Value Internalization and Commitment. The
model integrates experiential learning, systematic value formation, reflection, teacher facilitation,
and the institutional context of Al Jam'iyatul Washliyah, providing a contextual framework for

strengthening meaningful Islamic worship education.
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INTRODUCTION

Islamic education is fundamentally not merely a process of transferring knowledge but a
comprehensive effort to develop human beings who possess intellectual competence, spiritual
maturity, noble character, and social responsibility. Within the Islamic educational tradition,
knowledge is expected to be manifested in attitudes, behavior, and daily practices so that learning
produces meaningful changes in students’ personalities. Character formation, therefore,
constitutes an integral dimension of Islamic education because educational success cannot be
measured solely by students’ cognitive achievement but also by their ability to internalize and
practice Islamic values in their lives (Abbas et al., 2021; Solihin et al., 2020). This orientation
becomes particularly important in madrasah education, where religious learning is expected to
connect theological understanding with practical religious experience. Consequently, learning
Islamic worship should not stop at the mastery of concepts and procedures but should facilitate
students’ internalization of the values underlying those practices.

One of the areas that offers substantial opportunities for such integration is Hajj ritual
learning. As the fifth pillar of Islam, Hajj contains a comprehensive range of educational values,
including faith, sincerity, patience, discipline, equality, sacrifice, solidarity, and brotherhood. The
sequence of Hajj rituals provides not only procedural knowledge about religious obligations but
also an experiential context through which students can understand the relationship between
worship and character formation. Islamic education that effectively integrates religious values into
learning can contribute to the development of students’ religious character and moral awareness
(Azhari, 2024; Syarnubi et al., 2021). Therefore, Hajj ritual learning should ideally be designed as
an educational experience in which students understand the procedures of worship while
simultaneously experiencing and reflecting upon the Islamic values embedded within each stage
of the ritual.

In practice, however, the implementation of Figh learning, including Hajj ritual instruction,
continues to face pedagogical challenges. Learning frequently emphasizes conceptual explanations,
memorization, and assessment of students’ ability to reproduce religious knowledge. Mansir (2021)
highlights the continuing relevance of conventional instructional models in Figh learning and the
need for approaches that respond more effectively to students’ actual learning contexts. Similarly,
the effectiveness of Islamic Religious Education depends substantially on the extent to which
curriculum implementation can transform religious knowledge into meaningful learning
experiences (Jumaeda, 2022). This condition demonstrates that the problem of Hajj ritual learning
is not simply related to the availability of instructional materials but concerns the development of
a learning model capable of integrating knowledge, practice, experience, and value internalization
within a coherent pedagogical process.

Recent studies have demonstrated the potential of practical and contextual approaches in
Hajj ritual learning. Amin et al. (2025), for example, demonstrate that practical Hajj simulation can
function as a contextual strategy for connecting Figh knowledge with students’ real-life
experiences. Nasiri and Solehatunnisa (2022) similarly show the relevance of cooperative learning

through the Learning Together model in improving students’ understanding of Hajj rituals.
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Meanwhile, Thsan et al. (2025) developed digital miniature-based instructional materials for Hajj
rituals, demonstrating the potential of innovative media to facilitate students’ understanding of
worship procedures. Although these studies provide important contributions, their primary
emphasis remains on instructional strategies, learning media, or students’ understanding of ritual
procedures. The integration of Islamic educational values as the fundamental philosophical and
pedagogical basis of a comprehensive Hajj learning model, particularly within the context of a
Madrasah Aliyah, remains insufficiently explored.

This gap becomes increasingly significant when Hajj ritual learning is situated within the
institutional and cultural context of MAS Al Washliyah 49 Pasar Lembu, Asahan Regency. As an
educational institution under Al Jam'iyatul Washliyah, the madrasah possesses a distinctive Islamic
educational identity that emphasizes religious commitment, moral character, and the cultivation of
Islamic values. Consequently, the development of a Hajj learning model should not simply adopt
a general instructional model but should accommodate the institutional character and educational
orientation of the madrasah. Previous studies indicate that curriculum development becomes more
relevant when it responds to the specific educational context in which it is implemented (Ansori,
2021). Likewise, the internalization of Islamic values requires systematic integration within learning
activities rather than their presentation as supplementary moral advice (Abidin, 2020; Mulyawati
et al., 2024).

The urgency of developing such a model is also strengthened by broader developments in
Islamic education. Contemporary learning increasingly emphasizes active participation, project-
based experiences, critical thinking, independence, and meaningful engagement rather than passive
memorization (Fauzi et al., 2025; Inayati & Pratiwi, 2025; Nurdiana & Romelah, 2024). In this
context, Hajj ritual learning offers a particularly appropriate setting for experiential and value-
oriented learning because students can directly observe, practice, interpret, and reflect upon
religious practices. The revitalization of Figh learning consequently requires more than improving
textbooks or instructional techniques; it requires a pedagogical reconstruction that places students’
learning experiences and value formation at the center of the process (Rahmi et al., 2025).

The novelty of this study lies in developing a Hajj ritual learning model that explicitly
integrates Islamic educational values into the curriculum of MAS Al Washliyah 49 Pasar Lembu,
Asahan Regency. Rather than treating Hajj rituals merely as procedural religious knowledge, the
proposed model positions each learning stage as an opportunity for students to internalize faith,
sincerity, patience, discipline, equality, responsibility, and Islamic brotherhood. This orientation is
consistent with research emphasizing that character education becomes more meaningful when
Islamic ethical values are systematically embedded within educational processes (Taja et al., 2021;
Halim et al., 2025). Furthermore, the model is developed in response to the specific institutional
context of an Al Washliyah madrasah, thereby providing contextual relevance that distinguishes it
from models primarily designed around technology, generic instructional strategies, or other

educational objectives.
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Based on these considerations, this study aims to develop a Hajj ritual learning model based
on Islamic educational values within the curriculum of MAS Al Washliyah 49 Pasar LLembu, Asahan
Regency. The study is expected to contribute theoretically to the development of value-based
Islamic learning models and practically to the improvement of Hajj ritual instruction in madrasah
education. More broadly, the study seeks to strengthen the position of Islamic worship learning as
an educational process that does not merely teach students how to perform religious rituals but
also enables them to understand, experience, and internalize the moral and spiritual values

embodied in those rituals.

METHOD

This study employed a qualitative approach using a phenomenological research design to
explore the lived experiences of teachers and students in Hajj ritual learning. A phenomenological
approach was considered appropriate because the study sought to understand how participants
experienced, interpreted, and attributed meaning to the learning process from their own
perspectives. Rather than evaluating the effectiveness of Hajj ritual instruction solely through
external indicators, the study focused on the subjective experiences of participants and the
meanings they constructed through their involvement in learning activities. This approach enabled
the researchers to examine how religious knowledge, practical experience, and Islamic educational
values were experienced and internalized within the context of madrasah education.

The study was conducted at MAS Al Washliyah 49 Pasar Lembu, Asahan Regency, North
Sumatra, over a period of approximately two months. Participants were selected purposively based
on their direct involvement and knowledge of Hajj ritual learning. The primary informants
consisted of four Figh teachers who were directly responsible for planning and implementing Hajj-
related learning activities. Students from Grades X and XI were also selected purposively to
represent learners who had participated in the relevant learning process. Supporting informants
included the head of the madrasah and two vice principals responsible for curriculum affairs. The
selection of participants was intended to obtain diverse perspectives regarding the planning,
implementation, experience, and interpretation of Hajj ritual learning within the madrasah context.

Data were collected through three complementary techniques: participatory observation,
semi-structured in-depth interviews, and documentation. Participatory observation was conducted
during Hajj ritual learning sessions to examine instructional practices, teacher—student interactions,
student participation, practical activities, and the ways Islamic educational values were
incorporated into the learning process. Semi-structured in-depth interviews were conducted with
all selected informants to explore their experiences, perceptions, interpretations, and reflections
concerning Hajj ritual learning. Documentation was used to complement observational and
interview data by examining relevant curriculum documents, syllabi, lesson plans, teaching
materials, and documentation of learning activities.

Data trustworthiness was established through source triangulation, technique triangulation,

and method triangulation. Source triangulation involved comparing information obtained from

teachers, students, the head of the madrasah, and curriculum administrators. Technique
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triangulation was conducted by comparing findings from observations, interviews, and
documentation. Member checking was also employed by returning relevant interpretations to
participants to verify whether the researchers’ understanding corresponded with their actual
experiences and intended meanings.

Data analysis followed the interactive model of Miles and Huberman, consisting of data
reduction, data display, and conclusion drawing and verification. Data reduction involved selecting,
organizing, and focusing the collected information on patterns related to participants’ experiences
and the internalization of Islamic educational values. The reduced data were subsequently
displayed through descriptive narratives and categorical matrices to facilitate the identification of
relationships and recurring meanings. Conclusions were drawn iteratively and continuously
verified against the collected evidence until the resulting interpretations were firmly grounded in
participants’ lived experiences. Through this systematic process, the study generated an empirically
grounded understanding that served as the basis for formulating a Hajj ritual learning model based
on Islamic educational values appropriate to the institutional context of MAS Al Washliyah 49

Pasar Lembu.

RESULTS AND DISCUSSIONS
Lived Experiences of Teachers and Students in Hajj Ritual Learning

The first finding reveals a significant gap between the ideal objectives of Islamic worship
education and the actual experience of Hajj ritual learning at MAS Al Washliyah 49 Pasar Lembu,
Asahan Regency. Interviews with four Figh teachers consistently demonstrated that teachers were
aware of the limitations of the existing learning process. Although students were generally able to
identify the pillars, obligatory elements, and recommended practices of Hajj, teachers felt that such
knowledge had not sufficiently developed into meaningful religious understanding and personal
internalization. One teacher with more than twelve years of teaching experience expressed concern
about whether students truly understood the spiritual significance behind the rituals they studied,
particularly why wuquf at Arafah represents a central element of the Hajj experience. This finding
indicates that cognitive mastery and spiritual understanding do not necessarily develop
simultaneously.

The teachers’ experiences also revealed structural constraints that contributed to this gap.
Limited instructional time, curriculum demands, and the pressure to complete prescribed learning
outcomes restricted opportunities for practical activities, reflection, and meaningful discussion.
Teachers reported having attempted several instructional variations but acknowledged that these
efforts had not yet been integrated into a systematic learning model. This finding is consistent with
broader evidence that the implementation of Islamic Religious Education requires stronger
alighment between curriculum objectives and learning experiences rather than focusing exclusively
on content delivery (Jumaeda, 2022). It also reinforces the argument that Islamic educational values
need to be embedded systematically within instructional processes rather than treated as additional

moral messages (Syarnubi et al., 2021).
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Students’ experiences reflected a similar gap. Most students demonstrated adequate
procedural knowledge but found it difficult to articulate the emotional, spiritual, and moral
meanings associated with Hajj rituals. Learning about tawaf, sa'i, wuquf, and other rituals was often
perceived as learning about distant religious practices rather than experiencing a meaningful
educational process connected to their own lives. At the same time, students showed considerable
enthusiasm toward practical activities, simulations, group work, and opportunities to participate
directly in learning. This finding supports the growing emphasis on active and experiential
approaches in Islamic education, including project-based learning, which provides students with
opportunities to engage directly with learning tasks and develop independence and critical thinking
(Fauzi et al., 2025; Nurdiana & Romelah, 2024).

The experiences of teachers and students therefore demonstrate a reciprocal pattern: both
groups recognize the limitations of predominantly theoretical learning and express a need for a
more meaningful learning experience. The problem is not necessarily the absence of awareness but
the absence of a pedagogically coherent model capable of connecting religious knowledge, practical
experience, reflection, and value formation. This finding strengthens the need for a contextual
model of Hajj ritual learning that moves beyond procedural mastery toward the internalization of

Islamic educational values.

Internalization of Islamic Educational Values through Hajj Ritual Learning

The second finding concerns the presence and absence of Islamic educational values within
the actual learning experience. Observations showed that teachers frequently introduced values
such as sincerity, patience, obedience, discipline, equality, and Islamic brotherhood when
explaining Hajj rituals. However, these values were generally presented verbally and were not
consistently translated into activities through which students could experience, practice, and reflect
upon them. Thus, the values were cognitively recognized but were not always transformed into
embodied learning experiences. This condition is important because character education in Islamic
contexts requires continuous integration between knowledge, habituation, interaction, and
exemplary practice (Abbas et al., 2021; Solihin et al., 2020).

A different pattern emerged during practical simulation activities. When students were
directly involved in performing simulated Hajj rituals, opportunities for spontaneous value
expression became more visible. For example, during one simulation, a student assigned to act as
a group guide voluntarily assisted a slower classmate rather than continuing independently. The
student interpreted the action as an expression of Islamic brotherhood that had previously been
discussed by the teacher. This moment demonstrates how values can move from abstract concepts
toward meaningful personal experience when students are placed in situations that require them
to act upon those values. In this sense, practical learning does not merely strengthen students’
procedural understanding but creates social situations in which Islamic values can become
observable through behavior.

The analysis identified eight Islamic educational values that can be systematically integrated

into Hajj ritual learning: tawhid, sincerity, patience, discipline, obedience, equality, Islamic
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brotherhood, and social responsibility. These values correspond to the broader orientation of
Islamic character education, in which religious learning is expected to cultivate ethical behavior
and responsible social relations (Abbas et al., 2021; Syarnubi et al., 2021). They also reinforce the
view that character formation is most meaningful when values are incorporated into the learning
environment and students’ daily interactions rather than presented exclusively as theoretical
content (Azhari, 2024).

The finding is also relevant to the development of Figh learning. Farida’s (2024) study
demonstrates the importance of integrating character values into Figh instruction, while Mulyawati
et al. (2024) emphasize the potential of classroom management and learning interactions as spaces
for character internalization. The present study extends this perspective by demonstrating that Hajj
ritual simulation can become a pedagogical environment for value formation when each activity is
intentionally connected to a particular Islamic value and followed by reflection. Consequently, the
effectiveness of value-based Hajj learning depends not simply on how many values teachers
mention but on how systematically students are given opportunities to experience, practice,
interpret, and internalize those values.

This finding also explains why practical Hajj learning has considerable pedagogical
potential. Amin et al. (2025) demonstrate the contextual value of Hajj simulation in connecting
Figh knowledge with real-life situations, while Nasiri and Solehatunnisa (2022) show that
collaborative learning can support students’ understanding of Hajj rituals. The present study
develops this insight further by positioning simulation not merely as a method for understanding
procedures but as a medium for cultivating Islamic character.

Development of a Value-Based Hajj Ritual Learning Model

The third finding resulted in the formulation of a Hajj ritual learning model based on
Islamic educational values. The model was developed from the experiences and needs identified
among teachers and students and subsequently organized into a systematic pedagogical framework.
Rather than importing a predetermined instructional model, the model was constructed
contextually by connecting the lived experiences of participants with principles of Islamic
education and the institutional characteristics of MAS Al Washliyah 49 Pasar Lembu. This
approach is consistent with the argument that curriculum development becomes more relevant
when it responds to the specific context and educational needs of the institution in which it is
implemented (Ansori, 2021).

The model is founded on five interconnected principles: direct experience as the core of
learning, systematic integration of Islamic values, reflection as an essential learning component,
teachers as facilitators of meaning and value internalization, and contextualization within the
Islamic educational orientation of Al Jam'iyatul Washliyah. These principles distinguish the model
from approaches that emphasize only procedural knowledge or instructional media. They also
correspond with contemporary efforts to transform Islamic Religious Education from
memotization-oriented learning toward active, meaningful, and value-oriented experiences (Wafa
et al., 2025; Rahmi et al., 2025).
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The model consists of six sequential but interconnected stages: Value Orientation (Ta'aruf
al-Qiyam), Simulation Preparation (I'dad al-Mumarasah), Simulation Implementation (Tanfidz al-
Mumarasah), Individual Reflection (Tafakkur al-Fardi), Collective Reflection (Tafakkur al-Jama'),
and Value Internalization and Commitment (Tadakhkhul al-Qiyam). The first stage introduces the
Islamic values associated with Hajj rituals and establishes their significance. The second prepares
students cognitively, emotionally, and procedurally for the simulation. The third provides direct
experience through the performance of Hajj rituals. The fourth encourages students to reflect
individually on their experiences, while the fifth creates a collective space for sharing
interpretations and learning from peers. The final stage transforms reflection into personal
commitment and intended behavioral practice.

The structure of the model reflects the principle that religious learning should move
progressively from knowledge to experience, reflection, meaning, and commitment. This
otientation is supported by contemporary Islamic education research emphasizing active learning,
project-based engagement, and character development (Fauzi et al., 2025; Inayati & Pratiwi, 2025;
Sari & Handayani, 2025). It also responds to the continuing need to revitalize Figh learning so that
textbooks and instructional activities become more closely connected to meaningful learning
outcomes (Rahmi et al., 2025).

Importantly, teachers responded positively to the proposed model because its structure
reflected challenges they had already experienced in their own teaching practices. The model was
therefore perceived not as an externally imposed innovation but as a systematic formulation of
practices and aspirations that had previously remained fragmented. This contextual character
represents an important contribution of the study. The resulting model positions Hajj ritual
learning not simply as instruction about religious procedures but as a transformative educational
process in which students learn to understand, practice, reflect upon, and internalize Islamic values.
In this respect, the model provides a contextual contribution to Islamic education by connecting
Figh knowledge, experiential learning, character formation, and the institutional identity of an Al

Washliyah madrasah within one coherent pedagogical framework.

CONCLUSIONS

This study concludes that Hajj ritual learning at MAS Al Washliyah 49 Pasar Lembu,
Asahan Regency, still faces a significant gap between students’” procedural understanding and the
internalization of the Islamic values embodied in Hajj worship. The lived experiences of teachers
and students demonstrate that conventional, predominantly theoretical instruction provides
sufficient opportunities for students to memorize Hajj procedures but remains limited in
facilitating meaningful religious experience, reflection, and character formation. The study further
reveals that Islamic educational values—including tawhid, sincerity, patience, discipline, obedience,
equality, Islamic brotherhood, and social responsibility—become more meaningful when students
encounter them through direct participation and structured reflection rather than merely receiving

verbal explanations. Based on these findings, the study formulated a contextual Hajj ritual learning

model consisting of six stages: Value Orientation, Simulation Preparation, Simulation
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Implementation, Individual Reflection, Collective Reflection, and Value Internalization and
Commitment. The model integrates direct experience, systematic value formation, reflective
learning, teacher facilitation, and contextualization with the educational identity of Al Jam'iyatul
Washliyah. Its principal contribution lies in connecting Hajj ritual instruction with Islamic
character formation within a model developed from the actual experiences and needs of teachers
and students. The model therefore offers a contextual pedagogical alternative for transforming
Hajj learning from procedural instruction into an experiential process that strengthens students’

religious understanding, moral character, and commitment to applying Islamic values in everyday
life.

REFERENCES

Abbas, A., Marhamah, M., & Rifa’i, A. (2021). The building of character nation based on Islamic
religion  education in  school.  Journal  of  Social  Science,  2(2), 107-116.
https://doi.org/10.46799 /jsss.v2i2.106

Abidin, M. (2020). Strategies for instilling educational values in Islamic boarding school (IBS).
Universal Journal of Educational Research, 809), 4028—-4035.
https://doi.org/10.13189/ujer.2020.080928

Amin, M., Hasibuan, F. D., & Wijaya, C. (2025). Praktik manasik haji sebagai strategi kontekstual
dalam pembelajaran fikih di Madrasah Diniyah Awaliyah Al Mahabbah. Jurnal Pengabdian
Masyarakat dan Riset Pendidifan, 4(1), 3144-3150. https://doi.org/10.31004/jerkin.v4i1.2092

Ansori, M. (2021). Pengembangan kurikulum madrasah di pesantren. Munaddbomab: [urnal
Manajemen Pendidikan Isiam, 1(1), 41-50. https://doi.org/10.31538 /munaddhomah.v1i1.32

Azhari, M. (2024). Integrasi pendidikan karakter berbasis nilai-nilai keislaman di madrasah:
Implementasi dan evaluasi. Future Academia: The Journal of Multidisciplinary Research on Scientific
and Adyanced, 2(4), 691-700. https://doi.org/10.61579/ future.v2i4.240

Fadli, M., Kurniawan, M. U., & Wijaya, S. A. (2025). Analisis implementasi Kurikulum Merdeka di
Madrasah Aliyah Darun Najah: Studi kasus keselarasan pendidikan IPS (ekonomi) dengan
nilai-nilai agama. SOCLAL: Jurnal Inovasi Pendidikan IPS, 5(2).
https://doi.org/10.51878/social.v5i2.6192

Farida, L. (2024). Integrasi nilai-nilai karakter dalam pembelajaran fikih di madrasah ibtidaiyah.
Reflection: Islamic Edncation Journal, 1(3), 111-122.
https://doi.org/10.61132/reflection.v1i3.821

Fauzi, A., Ruswandi, U., Suhartini, A., & Nursobah, A. (2025). Project-based learning in Islamic
education: Enhancing independent character and critical thinking skills in junior high school
students. European Journal of Education and Pedagogy, 6(4).
https://doi.org/10.24018/¢jedu.2025.6.4.937

Halim, A., Ali, N., Padil, M., & Hidayati, S. (2025). Managing character education to improve
student achievement: Evidence from two Islamic elementary schools in Indonesia. AL
ISHI.AH: Jurnal Pendidikan, 18(2). https://doi.org/10.35445 /alishlah.v18i2.9086

Thsan, M., Sa’diyah, H., Firdausiyah, U., & Suhud, M. (2025). Pengembangan bahan ajar miniatur
manasik haji berbasis digital untuk siswa kelas V madrasah ibtidaiyah. Risdlab: Jurnal

Siti Zubaidab, Saiful Akhyar Lubis, M.Synkri Azwar Lubis |90


https://doi.org/10.46799/jsss.v2i2.106
https://doi.org/10.13189/ujer.2020.080928
https://doi.org/10.31004/jerkin.v4i1.2092
https://doi.org/10.31538/munaddhomah.v1i1.32
https://doi.org/10.61579/future.v2i4.240
https://doi.org/10.51878/social.v5i2.6192
https://doi.org/10.61132/reflection.v1i3.821
https://doi.org/10.24018/ejedu.2025.6.4.937?utm_source=chatgpt.com
https://doi.org/10.35445/alishlah.v18i2.9086?utm_source=chatgpt.com

Taushiah: Jurnal Hukum, Pendidikan dan Kemasyarakatan ISSN: 2599-1353
Vol. 15 No.1 (2025)

Pendidifan dan Studi Istam, 11(4), 1874-1884.
https://doi.org/10.31943 /jurnal_risalah.v11i4.1557

Inayati, N. L., & Pratiwi, H. T. (2025). Learning Islamic Education with the Project Based Learning
(PjBL) method. JIE (Journal of Islamic Education), 70(1).
https://doi.org/10.35723 /jie.v10i1.603

Jumaeda, S. (2022). Evaluating the effectiveness of Islamic Religious Education learning in
implementing 2013 curriculum in madrasah. Jurmal Pendidikan Islam, 8(1), 101-112.
https://doi.org/10.15575/jpi.v8i1.19017

Kosim, M., Kustati, M., Sabri, A., & Mustaqim, M. (2019). Strengthening students’ character
through Tahfidz Quran in Islamic Education curticulum. Jurnal Pendidikan Islam, 8(1), 69—
94. https://doi.org/10.14421/jpi.2019.81.69-94

Mansir, F. (2021). Analisis model-model pembelajaran fikih yang aktual dalam merespons isu sosial
di sekolah dan madrasah. Ta'dibuna:  Jurnal  Pendidikan  Istam, 10(1), 88-99.
https://doi.org/10.32832/tadibuna.v10i1.4212

Mulyawati, S. S., Nugraha, M. S.; Aliyah, A., & Yani, A. (2024). Internalisasi nilai-nilai karakter
melalui pengelolaan kelas pada pembelajaran SKI di Madrasah Tsanawiyah. Kharismatik:
Jurnal llmu Pendidifan, 2(2). https://doi.otg/10.70757 /kharismatik.v2i2.93

Nasiri, N., & Solehatunnisa, S. H. (2022). Implementasi model pembelajaran learning together dalam
pemahaman manasik haji santri Madrasah Diniyah Manba’ul Hikam. Jurmal Kezslaman, 5(1),
13-27. https://doi.org/10.54298/jk.v5i1.3406

Nurdiana, J., & Romelah. (2024). Project based learning model in Islamic Education learning at
state elementary school.  Salam  International  Journal — of  Islamic ~ Education, 3(1).
https://doi.org/10.22219/sinjie.v3i1.39074

Rahmi, U. Q., Anwar, S., Rakhmat, A. T., Saepulmilah, C., Rasyid, A. F., Nasrudin, E., Aprilia, N.
P., & binti Sadrul Azham, N. A. Z. (2025). Revitalizing Islamic Religious Education learning
(Figh): A comprehensive analysis to optimize textbooks and learning outcomes. Ta dibuna:
Jurnal Pendidikan Islam, 14(4), 241-20606. https://doi.org/10.32832/tadibuna.v14i4.19741

Salsabila, U. H., Rifki, M., Oktavianda, T., Annisa, & Abid, D. F. (2024). Integrasi teknologi
Pendidikan Agama Islam dalam Kurikulum Merdeka. Jurnal IHSAN: Jurnal Pendidikan Islam,
2(1), 136-147. https://doi.org/10.61104/ihsan.v2i1.133

Sari, N., & Handayani, R. P. (2025). Exploration of Project-Based Learning in Islamic Religious
Education in elementary schools. _Ablussunnab: Journal of Islamic Education, 4(3).
https://doi.org/10.58485/jie.v4i3.723

Sholehah SN, N. R., & Lessy, Z. (2024). Kompetensi guru fikih dalam merencanakan media
pembelajaran di Madrasah Aliyah Negeri 1 Medan. Nusantara: Jurnal Pendidikan Indonesia, 4(2),
421-436. https://doi.org/10.14421 /njpi.2024.v4i2-7

Solihin, I., Hasanah, A., & Fajrussalam, H. (2020). Core ethical values of character education based
on Islamic values in Islamic boarding schools. International Journal on Advanced Science,
Education and Religion, 3(2), 21-33. https://doi.org/10.33648 /ijoaser.v3i2.51

Suyana, N., Istianah, S., Nahayati, N., Marhamah, M., & Puadah, P. (2024). Model pembelajaran
berbasis proyek Madrasah Aliyah Kejuruan Informatika dalam memasuki pasar kerja. Islamic
Management: Jurnal Manajemen Pendidikan Islam, 7(1). https://doi.org/10.30868/im.v7i01.6134

91 | Development of Hajj Riual 1 earning Model Based on Islamic Educational 1V alues


https://doi.org/10.31943/jurnal_risalah.v11i4.1557
https://doi.org/10.35723/jie.v10i1.603
https://doi.org/10.15575/jpi.v8i1.19017
https://doi.org/10.14421/jpi.2019.81.69-94
https://doi.org/10.32832/tadibuna.v10i1.4212
https://doi.org/10.70757/kharismatik.v2i2.93?utm_source=chatgpt.com
https://doi.org/10.54298/jk.v5i1.3406
https://doi.org/10.22219/sinjie.v3i1.39074
https://doi.org/10.32832/tadibuna.v14i4.19741
https://doi.org/10.61104/ihsan.v2i1.133
https://doi.org/10.58485/jie.v4i3.723
https://doi.org/10.14421/njpi.2024.v4i2-7
https://doi.org/10.33648/ijoaser.v3i2.51
https://doi.org/10.30868/im.v7i01.6134

Taushiah: Jurnal Hukum, Pendidikan dan Kemasyarakatan ISSN: 2599-1353
Vol. 15 No.1 (2025)

Syarnubi, S., Mansir, F., Purnomo, M. E., Harto, K., & Hawi, A. (2021). Implementing character
education in madrasah. Jurnal Pendidikan Islam, 7(1), 77-94.
https://doi.org/10.15575/ipi.v7i1.8449

Taja, N., Nurdin, E. S., Kosasih, A., Suresman, E., & Supriyadi, T. (2021). Character education in
the pandemic era: A religious ethical learning model through Islamic education. Infernational

Journal — of  Learning,  Teaching — and  Educational  Research, — 20(11),  132-153.
https://doi.org/10.26803/ijlter.20.11.8

Wafa, A., Syarifah, S., & Nadhif, M. (2025). Transformasi pembelajaran Pendidikan Agama Islam
berbasis deep learning: Dari pendekatan hafalan menuju internalisasi nilai. Academicus: Jonrnal
of Teaching and 1earning, 4(2), 103—116. https://doi.otg/10.59373 /academicus.v4i2.95

Siti Zubaidab, Saiful Akhyar Lubis, M.Synkri Agwar Lubis |92


https://doi.org/10.15575/jpi.v7i1.8449
https://doi.org/10.26803/ijlter.20.11.8
https://doi.org/10.59373/academicus.v4i2.95

